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The concept of work-study which has emerged in

revolutionary Grenada is not » question of tacking on

a new subjact to the schools! time~table, but an appraach
to education which will affect the vwhole curriculum. The
curriculum will be seen as an integrated whole, not a8 L
individual subject areas, academic and practical, esach in
a compartment by itself and having nothing to do with the
others. _

But more than this, Lhe ides of integrating work
with study extends beyond the scheol curriculum, What
we are in fact talking about is a curviculum for the
community: the whole community going back to S& oel. The
new approach aims to end the longstanding Separation bstween
§chool and community. It sees the school 48 an integysl
part of the community., It see- education as not only
school activity, a process tha eads when one steps autside
of the schoolbuilding. _

Education is seen as a community activity aimed at
improving life in the commun’ ty, and therefore the school
Curriculum becomes a continu as whole with worker edugation, =
consumer education, parent 2¢ wation, adult literacy programmes, |
primary health care, Co-apere "ive gducation - the vhele gamut

of functional education.

At a workshop held recen iy under the lesdership of
Paulo Freire and a team of od. ;ation consultants who have
contributed to the development of sducation in many Third
World countries, a group of Grnadian taacherﬁzghmrﬁﬁgﬁiy
discussed the concepts of Work Study and Commupity. At the
end of their workshop, these tpachers produced a beoklet
which they have called "Work-Study Approach for Conmunity
Education". This title aione “1ggests the scope of the
proposed approach. :

This booklet has been edit 4 for publication by the
Curriculum Development Unit of he Ministry of Bducation,
and has bheen broadcast on Radio Free Grenada. The coantents
of the booklet will be discusse in workshop sessiens in
the communities, involving teac ars and community represen-
tatives from areas such as Heal 1, Spert, Agriculturm,;C,P.ﬁw,
P.T.A. and schaol repair brigad ;.

This publication is one in . continuing series of
documents put out by the Curricy um Development Unit £ap
discussion and information.
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We have included in this publication an outline of
the methedology by which ths discussion was structured,
and a detailed record of the prugress of the discussion,
a sort of "diary” of this workshop. For these two sections
thanks are due to Sis. Anne Hudsen who did such valuable
work documenting the day-by~day progress of the discussion
that she earned a nickname: “"The Human Tape-recorder'.

The booklet offers a critique of the present education
s¥stem set in the context of the society that we have in-
herited. This is followed by a discussion of the concepts
Work, Study and Community, and an attempt at defining the
work-study approach, with an outline of some of the objectives
of the approach. Thebooklet ends by setting out some opera-
tional objectives, procedures and techniques for the im-
plementation ef a work-study approach to community education.

Thanks are due to the following team of teachers who
worked on the tedious task of drafting the booklet:

Jeannette DuBois - Concord Government

Aiden Slinger = Lonstantine Methodist
Christine Clarkson - Boca Junior Secondary
Cosmgs Jeffrey = 5t. Peter's R.C.

Judith Williams »  Waltham Junior Secondary
Douglas Mcintyre - Teachers' College
Montgomery Alexander - Holy Imnccents' Anglican
Cecil St. Lounis - Koburn R.C.

Jean Hagley - a3t Peter's R.C,
Harrison Fleming - S5t. Patrick's R.C.

CURRICULUM DEVELOPMENT UNIT
MINISTRY OF EDUCATION,

March 1980.




A REVIEW OF METHODOLUGICAL PROCEDURE AND DAILY PRleﬂMML

TEACHERS' WORKSHOP, FEE. 20 - 28, 1980.

The mLLUQdGiOEl“‘ cnuvﬁ;téun underlying this seven-
day workshop was that a p of pevple can, by interacting
together, work out for

f. slves the ans uers lhat they need
te problems which concern them.

Thus, the Grenadiau teachers' workshop on the work-

study approazch in educativn was conducted through a process
of workshop groups and plenary sessions. The traditional
“lecture-then~-discussion' method was laject&d as being less
effective than a "“self-managument" method that require
people themseives te probe their reality and to be agenis

I

their own education.

ORGAN [ SATION

1. Five workshop groups, each made up of teachers from &
variety of pariszhes. (The teachers themselves decided
not to group on a strict parish basis).

3

2, [Each group chosc a secretary to take down their main
C

points. Some groups chauged the secretary every day,
some kept the same ssCretary.

A primary group of fiv
each group. The facili

L
.

¢ facilitators, one assigned to
itators had three main functions:

(a) They started un the group discussion, helping the
groups to focus on the interrelated themes of 'work',
'study’' and 'community'.

(b) They occasicnally posed guestions which forced the
group te probe concepts and terms for deeper meaning.

fc) if the discussict Tequirc’ it, they otcesicnally
contributed an experience in education from ancthe)
country.

{d) One facilitator wWis sponsible for recording FPlenary
Sessions sroceedings. SL that at the end a full

repert on the kulhuhUp cculd be prepared.

4. Two coerdinators from the Ministry of Education co-
ordinated and organised the running of the seminar from
day to day.




DAILY PROCEDURE

Bays 1 to 3 (Wednesday to Friday)

Morning, 9.00 to 11.30 a.m. .
The group discussed a theme, with its underlying
concepts, for 2} hours. The themes discussed were:

Day 1: My prevailing idea of work-study - my understanding
of it, the problems ! perceive, and my reaction to it.

Day 2: What really is Work! Study? Community? What do these
terms refer to in concrete reality? What are people’s
perceptions of these terms? What is the difference
between a work-study programme in schools, and a
work-study approach in education?

Day 3: What concrete strategies can we as teachers take to
facilitate the development of a work-study approach
to education in the community, as distinct from
"work-study subjects" in the schools?

11.30 - 12.30. The groups meet in Plenary Sessions to listen
to each others' reports, read out by the group
secretaries.

Afternoons: -

1.30 -~ 3 p.m.

The greups, again in Plenary Session, discussed the
morning's reports, identifying incorvect concepts and searching
for new meanings. Here the facilitators, and also some repres— u-
tatives from the Ministry of Agriculture, shared their
experiences and perceptions, and took the process of probing
deeper.

In this way, the groups shared each other's ideas and
shared ideas with the facilitators, so that every day they
developed to a new level ¢f consciousness. This provided the
base for taking their discussions next day much further. Dail
leaps of understanding and participation were evident in the
discussions.

Day 4: {Monday]

Morning - Separate Groups

In group discusiion, each group reflected on [ts own
process of development which had taken place during the
preceding three days of the seminar. That is, each group
examined its report on Wednesday's proceedings and summed up
the initial ideas that iad come out. Then they comparec

|
|
|



these ideas with the ones that emerged on Thursday and
Friday.
was o ) _

This/process of analy=ing their 'own stages of
development and of arriving at a totality of the three
concepts, work, study and community., These concepts were
examined in pairs, work-study, work-community and study-
community, then as an interrelated whole.

Afterncon: Plenary Session

As soon as each group report was read out; points in
it were questioned, criticised and commented on by the rest
of the teachers and the facilitators. These challenges
were answered by the group if they saw fit.

This processof critical examination raised the level
of consciousness still further and increased the appreciation
of the totality - work, study, community, in the revolutio-
nary context of the new CGrenada.

Days 5 and 6 (Tussday & Wednssday)

Morning and Afternoon: Separatse Groups

Bach group spent these two days working to produce a
booklet for the future guidance of other teachers in
developing a work-study education process in the community.
The task was set in this context:

Producing an end product is the aim of a workshop,
which is what this group is. In a community workshop, say
a shoemiking plant, the workers know what they are going
to produce at the end: shoes. The idea of shoes may be
crystaliised in various models. The materials of the
workshopr are: the prime matter, which is material that has
already jeen worked on ~ the leather, the tools, the
equipment. In organigsing their workshop, workers divide
their labour, each taking different roles. The end
product it the concree object, a pair of shoes.

In ar intellectua!l or mental workshop we follow the
same process. We are he workers.? Our prime matter that
wo are going to transfcrm into something new is our
experiences. OQur tcols are the conceptual ideas that we
have discussed about th - deep meaning of work, study and
community. We have org wised ourselves inte different
work roles: those who : "iwiTate ideas, the teachers
analysing taeir percept: ns, experience and reality, those
who are secretaries or r corders, those who coordinate




the material needs of workshap,  Our end product

will be one booklet which wi designed according to

a model that includes tho theurstical premises +bout the
work-study approach in the community, the design of the
approach, the strategy and techniques for carrying it out.

To arrive at this en? product, each group will produt
its own booklet, which will then be analysed anc discussed
by the Plenary Session. From each booklet, somc ideas wili:

he kept, others discarded, and the matter agreed on will
“orm the content of the fimal product, the worksaop's

tooklet.

Day 7 (Thursday)}

Morning and Afterncon: Flenary fSession

The separate booklets wera presented, and critically
examined by the Plepary Session which decided on the ideu:
to be put in the final booklet.

A small team of ten teachere {two representatives
from each group) set Tor two deys after the end of the

£
workshop to synthesiz: the Five booklets into one final
document.



DAY I Wednesday 20th Feb., 15
PLENARY SESSION:

WORKSHOP REPORTS ON THE
WORK~-STUDY CONCEPT IN EDUCATION

GROUP 1

We are suggesting that reports from the last seminar
be available for this one, for continulty.

Work-~study programme needs to be planned carefully.
Timetables may need to be changed, the teacher/pupil ratio
needs to be brought down. We should consider in what subject
areas the workestudy approach should be undertaken. Also
how to introduce teachers to the new approach - what train-
ing? In-service programmes may be necessary. We want definite
ideas of what is to be done, in each school, each class, each
subject.

We must look at strategies to implement the programmes
which might evolve from this week's seminar.

GROUP 2 -

Felt we should look at the problem of illiteracy.

Also: Persennel - who can be used?

Content & Approaches, to try to change attitudes.

Methods: esp. with regard to the use of our own
Tanguage.

Flexibility of school programme necessary if it is
to mesh with commun .ty activities,

Communicatics, €Sp. in ap area where our native
language 1s used. This is vital to overcome suspicion:
sometimes commuaities feel that we are better than them.

ik T

Literacy programme uceds to draw on art training and
expression. Let literacy materials be concerned with
reality - recipes, reports of community work etc.

Agtive PTA is a vital necessity.

fhe peoples' contribution from the level of the work-
stugy programme is for the development of the natior.
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been working, let us work out

Since PTA's have 1ot
new ways of involving the parents. Maybe an open day for

each class where the children 1in that class show off their
particular skills, like cook food for the parents, have

an art display: We could put bulletin boards up 1in a
little bar, which say sonetiing 1ike "Do you know what
work-study means, how it affects your child? Come on this
afternoon and talk about 1it™.

A little school newspaper with school news could helyp
to involve the whole comnunity. Thoughts concerning the
personal revolution on the bulletin board.

Later we could get the children going out doing
historical interviews, finding out what happened in the past.
GROUP 4
s o v L

From the start the work-study programme should be set
in the context of national goals. Questions:

1) To what extent ghould there be workestudy in Grenada?
2} How to plan it? e
3) What level of manual znd mental skills exist?

This is point A. We need to know this to get to poiat

Transitional preoblems in the New Education System.
Clarification of Work-study concept.
Work-study should include:

1) Relationship between scnool and soecliety.

2} Pupils earning while in school e.g. to further their
education etc.

3) lndependence of pupils.

4) Adults being ipvelved in the programme e.g. o increase
their knowledge. i

5) Schools using the resquvces of the society and vice versd.




DAY i

Better facilities should be provided to cater for
pupiis' needs.

There should be a change in both teacher and pupil
attitudes.

Nature of incentives in schools should be carefully
looked at.

Time allocation and selection: Time for practical
work should increase with stages.

Extent of work-study. Why do we want to stress
work-study?.

National goals and ideals of the new society should
be reflected in work-study.

Approaches to work-study and necessary training.
Specialization - Developing akills.
Theory and practical being closely linked.

1. Work-study: the understanding was that this was
vt L A sl Fe i o - . -
cquivalient to practical area subjects which produced
things.

Ixamples discussed: - Agriculture - vegetables sold,

~ Children learn skills, put these to work, earn money
with the products.

- Some like straw-work, some crochet. Should children
be asked to learn all practical subjects?. i

- Practical-area teachers should spearhead work-stud;
projects. '

. (Children often learn no skills in school.




- teachers don't encourage expression

- parents shut them up

- parents expect most children out of the family to 2o
in the fields, so no need to s tudy’

- children lack books and encouragement at home.

(Note: they had not yet sdentified the heavily theoretical
approach to learning as a reason for the childrens' problems

6. Disciplinary problems were discussed:

- some children unmanageable

. teachers must not show weakness

- talk to them first, then if they still are wrong, flog theu

- schools can't run without flogging

-~ maybe with the new curriculum they can

- before the revo., there was a political aspect to the
chitdrens' behaviour.

- before we can think ol discarding corporal punishment
there must be a closer rapport between home and school.
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DAY 2 Thursday 2lst Feb. 1980
GROQUP DISCUSSION OQF: WORK

STUDY -
COMMUNITY

Guidelines

Discuss the wwrn—;tuly wpgrﬁach to education. Don't
just see it as a “"programme’ like another subject in school.
Don't look at it just as a concept for today, now, but as
2 historical process, and a method that goes throughout and
transforms education. T

Work & Study: the relationship between them.

Community: the concept, and how it relates to work-study.

Group Reports from Seminar to Define Work-Study

(Plenary Session)

GROUP 1

Work - definitions

Work - in the past: less technology, different
relations.
Work - in the present: more developed technology,

different relations.
Study -~ mental energy 1o understand reality.

“Dropouts' in the schuol system: are really "left-outs"

GROUP_2

Work: earning a livelihood. (People don't look at the
house wife as doing work) Manual exertion. Anything that
brings ElnuHCLdl gala. The activity that satisfies the need
for survival - feod, clothing, shelter.

Work: the source of all knowledge. Even "dropouts'" from
schooel start to learn for the firs . time when they start
work.

) Many 'educational' people see¢ 'knowledge' as something
from books. Schools should be turied into workshops.




In society one group does manual work, the other
intellectual work. But our society is really based on
manual work - yet th€Se workers don't get the ffuits of
the labour. :

Community

People living in a place. People in an area sharing
common interests, and unity. The divisions in rural
communities between those who own and those who work: this
makes it difficult for them to get together in cooperatives,
for example.

The school community should wage a struggle (ideological,
class struggle) to transiorm these divisions in society.

Education was never and will never be neutral. It has
channelled all of us into a certain position.

rins

GROUP 3

Work: how would we like it to be used to benefit
us as a people in revolution.

School: we have to change the meaning of what school
is to change the types of work.

In the past: 'work' as opposed to 'play' - as a sort
of duty. Schools became deformed because of the wrong
conception of work.

Work: is reflection and aclion.

Work-study: is not a new subject but a new idea, a
new approach.

Intellectual and intellectual task: society has
separated this. e.g. an intellectual is someone with hook
learning, someone doing an intellectual task, maybe an
illiterate like cone managing a cooperative. But he is not
regarded as an intellectual.

Knowledge is the abiiity to remember things because
we have apprehended, conceived and understood.

Continous evaluation of the childrer is the inevitable
answer.




Study: studying is knowing, knowing 1s studying. When
childTen in Carriacou drop out of school and go fishing they
are learning: the names of all the fish, the seasons, more
than they ever learned in school. '

Children take more interest in the community than in
the school because they see the community as the place where
people live.

Education is not dishing cut knowledge from a "bag of
kpowledge'". 1t is a positive act.

N Study: exploring and doing thus acquiring knowledge.
The whole process is the basis of production.

GROUP 4

Work is considered as punishment for many, especially
the oppressed.

This helps create negative class structures - the
privileged and underprivileged or manual labourers.

Work: should be a creation which should transform or
change things for the common good. There 1s always this
dignity in it, which contradicts the idea of "menial” work
below their dignity. All Grenadians have the ability to
appreciate and enjoy work.

Study: has in the past been a classroom exercise. People
who only iiave book learning are not the best exponents of
action e.g. agronomist intellectuals who give farmers wrong
advice. Yet these farmers with their years of comprehensive
experience are considered to be lacking in learming. They
should be made aware of their value to the rest of the
society, and the society should consciously drain on their
advice and appreciate then.

Community: the old separation of work and study has
deformed many communities. With common community effort,
like day for day, everybody gpins.

All communities should he aware of national goals,
Communities are really interdependent, but with the rise of
competitiveness and individuvalism evervone is seeking for
himself. This has destrovel the coherence of the community.
All communities must have Conmon goal.




Work cannot be separated Irom fnﬁwiedﬂe. ﬂg need for
farmers and workers to ”&a back to the classroom” - this
reinforces the ides that you can only iaa n in the building.

GROUP 5

1. Ways of Knowing and Und

es that showed that
smber and kmow best

The discussion led
the things we unders?
are the things we 1, pes iwrm@u, worked at

in a practical way. me the case in both academic
and p?ﬁuflbéi gzbgﬁm_ém o.c. Science {experiments)

Football (Rules of Lhw game}, Geog ramhv (map reading,
field trips), Cocking : (Recipes).

And apart from actu > working, understanding of a
concept can come y 2 vivid experience €.8.
frustration.

More examplies of understanding through experience:

Maths - children t and so learn about Lnterest
& percentage, peril is fully uﬂiﬁthaad through
action ox ?“i;iﬁg a “Jace edge round a cloth.

All this demonstrate
{7

¢ -;Lva :x¢ari&nae and active
work is the source of ars

Point made that when reality is 1acking in the subject
the children don't un& stand it. This is because
theory comes hefore » s -~ when gyautlcﬁ should lead

to Lnaﬁry

Examples of how much children can study through working
were given from:

sepimeter, weight, scientific

1) agriculture .
-5, labour Costs.

technigues,

2) Handicrafts - sha nsasurement, design.

2. Bxploitation #ills Motivation

Bxample: children do a p ractical class project, the
sale value of what they produce is taken from them -
they are reluctant to do another such project.




Exploitation - to remove from the workers the surplus
Value of their produce and any part in decision making.

This causes them to be alienated from their work.

Work does not bring rewards, or the joy of creativity -
it only brings peverty, lgnorance, frustration.

Examples through history:-

Suggestion: children should be taken through the two
experiences to contrast them - that is discuss and perhaps
dramatise an experience of working and being exploited;
then they work in a creative self-managed way, making

the decisions about how their surplus is to be used.

3, The childrens' problems:-

It was suggested that with a work and experience approach
in all subjects, the children would not have so many of
the problems of listening, understanding, self-expression,
hostility etc. discussed yesterday.

The problem is that they are too confined to one semnse,
listening - all other senses should be brought into play.

DAY 2 . PLENARY SESSION DISCUSSION (afternoon)

Comments on Morning Workshop Reports

Is there a contradiction that showed up in the group
reports this morning? Work is creative, the source of
knowledge, contrasts with work being exploitation, in that
workers do not get the product of their labour, remain in
poverty and ignorance, and this is inherited by their
children.

Answersi-

1) Not really a contradiction. Work can involve exploitation,
depending an wheo is im contrel.

2) Work was not always exploitatiom. It is only since the
appearance of surplus value that exploitation occurs,
with someone taking this surplus.
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3) Se the condit lons and resulis af work have changed
over time. L- one time it inyolved Bo pxpleitation,
at a later tie explmitatian gconrs, with owhing ©la3s
exploiting_th‘ working class. At B Latel time'gtill,

the workers wi'l be owielse the DWRATS will be workers,
and nOne will « & able re pxpleit 1ae othet.

4) A work-study apy*gauh sn scheel will help o change the
society if the ci lidren anderstand ¢he process an keep
rhe value of theil: laboul. When they ave adults then

they will net acce, T @Eyleitaﬁiqu ;p the world of work.

5) But is this enough? Can simply +his change of attitud?
in the children chang anything concrete in soclety’?
Do we not 8180 have to change concrets reality?

6) in Grenada @& DU pelitic 1 grouplng nas helped to apread
these new attitudes of un erstanding of ex 1pitation,
which jeads to young peop refusing 0 take jobs which
axploit.tham, That's why & many YOung people aT® an
+he streets, without jobs. :

7) 1 disagree with that - jr is mo consciousness 4¢hat
1eads peopl® to be unemployed , b 't the struc ture of
thﬁ'acaﬁamilwhich requires & rose, Ve army of unemployed
labour to KeoO¥ a e ' % e
curriculun teachas WS that agriculture, the bhasis of
1ife, has no yalue as 8 jnb,; 80 young people dg not
. want to 40 it.

g) I think both thes# p@zitisns aye S0me correctness -
there 18 @ pool ai unemployed, byt this poel which
usedutu.be.uﬂawargﬁ is now WMOT: conscious.

g) As 1ong as education i35 1ibexat® . and students are

conscious in what is oX jeitatim, work-study axactly,

they can set Up inde @ﬁ.&ﬁt]bﬂﬁiﬁ&&ﬁas and copmunity

entorprises which wil 1_giva*th¢1 4 1iving. Then the
wotk IoTCE, seaing this, will 1:fuse any longst 1o 9%
exploited.

10) Let us jdentify thres mistakes:
1) that education can he & 187 for revelution
ji) that censciousness i enenki to stimaiate change

$11) that changing cencrets peal ty and the modes of
prcductign ;g enough %0 cho.ge the system.
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The first two stem from a very old philosophy called
jdealism. The third stems from a mechanistic philosophy -
change the modes of production and thé next day we have
the new woman and the new man.

We have to see the process as a dialectical one - one
interacting on the other. Bducation is indispensable, but
not enough, changing modes of production 1s indispensable
but nmot enough. While the modes of production are changing
so too is changing the vision of a new sgciety.

How did the bourgecisie get power? It was not
bourgeois education that gave them power. They obtained
power and.atthe same time developed bourgeois education to
reproduce the system.

11) In a3 revalutionary process, reality becomes more and
more close to -perception. Subjective becomes close to
objective. Take an example from Colombia - A group of
peasants growing tobacco and selling it for many years, got
together to study the structure of the whole industry. They
discovered from this that the owners of the tobacco factory
were making many more times out of the tobacco than were
the peasants who grew it. One peasant said: For twenty
years [ have been_the friend of this owner. He is the
Godfather of my child; we have never had any quarrel. Now
I understand for the first time that he is exploiting me.
How is it possible to be his friend any longer? 1 can no
longer be his friend; 1 must fight against what 1is being
done to me.,

This is an example of subjective consciousness being
different form reality or the objective situation. It is

one oF the reasons why the objective situation can continue
for so long. Revolution brings consciousness closer to realitl,

12} Earlier on the brother said that conscious people
can set up an independent enterprise to free themselves of
the system. But sometimes they are not successful even if
they want to do this: what are the factors, the conditions
preventing them from setting up independently?

13} The big bourgeoisie can undersell their products and
hust!" them, so that they go out of business. Laws can be
assed restricting them. It is hard for them to get bank
g g g

oans.

14) And they are prevented from owning the land. For instance
in Barbados 98% of the farmeys own 12% of the land. That
structure is similar all cver the Caribbean. So even if
the farmers want to buy land, or expand, they can't because

the land is already owned.




DAY 3 Friday 22nd Feb. 1980

ACTIONS TO CHANGE REALITY ‘

Guidelines for Group discussion

How can we as teachers stimulate actiens that will
inspire the community, including the schoeol, to change
reality? This will lead us to an approach to a community
development and work-study programme that will benefit
and develop the nation.

REPORT FROM_GROUP 4

1. APPROACH - In the context

YTermed as -the method
objective or get acruss

)
o
)

jucation an approach can be
used to achieve an

2. Approach does not only invoive the method or strategy
but also the concept of work and study. - We need a
change in the present concept of education so that
people would be able to look at things not only in their
immediate context but much wider.

3, On the question of approach it is important that the
present situation be carefully evaluated. Therefore,
the community should be made aware of their true
position by carvying gut a careful obgervation of the
reality (finding out where they are, understanding the
Toality and then establishing where they need to go).

4. The actual programme of the approach should be drawn out
from the community through discussion on the reality.

How do we go about the approach:

In stwdying thereality with other members of the
community one of the main aims should be skillful question-
ing to get the community to realise that people are being
exploited.

CASE I
Example ¢f the approath through questioning:

- Why is there a need for an adult education programme?
- What realities revolve around such a programme?
. There is need to get pecple to realise that everybody

maies up a government and that everyonée is important
ip running a country.




- The community should understand that the leaders of
a government are there to implement the needs and
desires of the community and not to make laws and
draw up plans that the community should follow..

CASE 11

A community where hanana-growing is the main emphasis.

One can ask - what happens to the bananas that we sell
at the depots? What happens after it leaves the depot?
Where does it go to after leaving the country? Is there
any change in price? Who arranges the price for the
people we sell it to? Who arranges the price when they sell
it over?. ‘

- By applying such an approach people would be able to see
things not only in their narrow lmmediate context but omn
2 broader base - so that they would come to realise that
the question of banana does not end when it is sold at
the depot.

CASE 111

On the question of wurk

- Why do you work? How much do you earn? Are there people
who do not work? Do they alsc have the needs of life?

How .lo they come by them? etc.

N.B. The group strongly felt that there is a vital need to
chinge the role of the teacher and the method of
triining.




DAY 3

PLENARY SESSION DISCUSSION

Does the school form the nucleus of changing reality,
or is 1t the community?.

- Some think that the work-study approach will be confined
to the school. Others think that it nmust be a community
based approach that inciudes the school but is not
confined to it.

- Yesterday this point came up - that it would not be
enough to involve the children in work-study and the
heightening of conciousness as they will come into
conflict with what's outside.

- Where does work take place? - In the community, so we
have to reach out to the community to get a work-study
approach included in education.

- The transformation of the community and the schoel into
starting a learning experience that involves them both
, in creating new knowledge stemming from a different
practice will break down the isolating walls of the
schools. This is centradictory to the approach that the
work-study approach can just involve the school and PTA.

- This contradiction reflects the dualism existing now in the
Grenadian nation. Perhaps tactically at this moment the
school has to continue fo exist vis-a-vis the community,
slightly apart from the community. This separation is
actually their present reality. The Ministry of Education

cannot decree a change. The teachers will have to work
towards the goal of the school becoming part of the

community - this is the rovoiutionary objective. There
is a gap between recognising what the transformation must
be, and making that transformation.

- I don't think it's enough to perceive the goal if the
school continues with isolating a work-study approach
within its walls, as school activities in which the
community, e.g. PTA's, takes some little part. This is
limiting the activities which reach the goal of
transformation.

- This morning threc thing: came up about the nature of
study:- is study to memrrize, or is it to understand;
is study between twe pec sons only or is it a group thing;
is study confined to br ildings? Also it was said that the
community must study i. elf, its reality, to be able




to understand its reality. Maybe we should start by
perceiving what reality the community is going to study
which will lead to the approach.

- When we look at the productive goals of the revolution
in agriculture, agro-industries, tourism, fisheries
and forestry, i1s it possible to carry out those goals
just through the school?.

- It is impossible to iust focus on the school to carry
out this development. The whole community must be
involved, teachers, students, workers and farmers, and
perhaps some from outside as well.

- It is necessary for us to stop seeing teac hers as teachexs,
and children as students, but as all work:rs who are
helping to build up the natiomn.

- Qur group this morning said that the teacher should not
be regarded as apart from the community, but an integral
part of it. The Agricultural Extension officers are
out-of-school teachers; they toc become part of community
development.

- We must also vegard the pool of unemployed, liming away
without jobs.- They do not work but are pften the first
to reap. This theft discourages the farmer, who works
and produces but never tastes the sweets of the harvest.

GROUP 5

We discussed how we can start a set of actions that
would lead to the transformation of the community, including
the school.

1. Community Divisions in Capitalist Society

Communities have class divisions - Owners ~ (bourgeoisie},
petit bourgeoisic. workers and peasants.

2. Reasons for the diyisions:

Traditional education - limits opportunity for rertain
classes.

- @conomic system
- religion
- political affiliation

- generation gap




Actions to get rid of such dJdivisions

ully aware of what is going on in the

teachers must be £
he nation in a revolutionary context.

£
i
community and in t

centre for popular education i
the parents and involve them in
them to change society.

in the new society to inform
the new society; help

educational goalis ianged in the context of

national goals e.g.

o every. child te get a
: in the historical systen

(1) to afford a fa:
good education -

(i1) cduadtlo‘ giving evervone a chance to be involved
in all new industries - this incorporates the
community & schocl in socio-economic change.

popular pafticipation by everyone in community projects.

community ts, should involve

a wide

teachers should visit ¢ of parent“ and other
people in the community, to get closer to the people,
to get their ideas and to let them know what's going on,

using older people in the community as resource persons for
school Secial Studies work j 5 eg. to give information
about the history of the area

using community persons as a source of development e.g.
cultural, economic, social. All of this wilil help to
bridge the generation gap and break down divisions.

teachers must be invelved in 'king in work projects
in the community and not just take a supervisory role.

a responsibility of the teacher is to explain issues,
national and controversial, to the communltv as they
arise. These explanations should be vxdly illustrated.

sometimes these discussions could be very specialist
e.g. leaf spot disease, and sometimes very general e.g.
the price of bananas.

teachers must have constant access to i- ormation on
L £

national plans, have the

!.-.

©.uss their area.

o
[= W
ja ™
pu

invite specialists to

understand national issues i- the ~.ntext of international
scene -~ how international ues ifect Grenada.

coope ratives - aducation 2 Lut them, and encouragement to
form them




DAY 4 Monday 25th Feb. 1980

PLENARY SESSION: GROUP REPORTS

GROWP 1

Reflecting on our discussion last week, we saw that
formerly study has been mental activity. We looked at work,
study and community separately, and also linked them.

Education change should be a gradual movement to a new
situation.

It was noted that land was not available for the workers.
We feel that workers should be organised into cooperatives
which they themselves would see the need for implementing.
Lands from government-owned estates should be used to start
the process which we hope will spread all over to many more
areas as the workers see fit,

By working with the peopls we will understand their
problems and needs and also make them aware of their needs
and how to solve present and future problems.

School and community should be dealing with the
education process together. Dominant features of the
community will be the centre of the work-study process e.g.
Straw work in Marquis and fishing in Gouyave.

Education is net a neutral but a political fact. In
bourgeois society they have a bourgeois education programme.
In revelutionary society they have a revolutionary education
prcgramme .

Labour transforms and sustains the community.
The community is the source of Iabour.

) Study comes out of labour and is to understand and trans-
form the community. This is how they are interrelated.

In our traditional Grenada, workers do not have access
to most of the land. The land is owned by others. Change
can only be gradual. We are working with a people who are
already formed, so it is not a matter of just turning the
switch.




COMMENTS ON GROUP 1

Some people think: If 1 change myself, reality will
also be changed, so it must be verxy gradual. Is this
the source of your idea for gradual change?

No, because we see also that changing reality will
change the individuals involved. We simply want to
emphasize that it is unrealistic to expect change
tomorrow, or immediately.

You can have a revolutionized education system, but
towards what goals? Bourgecis education could be
revolutionary compared to the past. So we must define
goals.

=

In the old bourgeois system the goal of education was
for the good of the few, exploiting the small man. In
our reveolutionary society our goals are more towards
the good of the nation, the good of all.

We want to make this wheole nation a community interacting
together, planning, reflecting, working together. In the
past education we sespred towards a people working
and planning and moving together, but instead divided the
society. We want to move away from this.

The report stated that the workers did not have access

to the land. How can this land be made available to the
workers?

b R g

T

I think what that meant was that the workers were not
free to own the land and work it for their best interests.

Guidelines for Clar fying Ideas and Produc'.ng an End Product

1?

Compare

Prevailing meanings Work

New meanings appropriate to our of Study
revolutionary process ; Community

Consider the re¢lationship between the 3 concepts; and
look at them in pairs: Work-Study; Work-Community;
Study-Community. Turn it into o totality.

How can teachers get involvedgin productive work as a
central process in the communicy, out of which comes

study, and out of which comes a transformation of
ociety from top to buottom’




What strategies will lead to this situation of
productive work as a central process?

Producing an end product in our workshop

This is the aim of a workshop. Im a workshop in reality,
the workers have an idea of what they are going to produce
at the end - probably this idea is crystallized in a
model e.g. of a shoe. Also the materials of the work-
shop are, for example, the leather, the tools and equip-
ment.

Organisation of Labour

Functions, rules, division of labour.

Bnd Product

A shoe, or some concrete product.
We are the workers
Tools

Conceptual ideas about work, study and community.

Prime Matter that we are going to transform into something
new - our experience. We are putting it together and
transforming it.

Organisation: those who look after the material needs,
those who stimulate the ideas, those who record.

We went through a learning precess in which we became
aquainted with our tools. Now we must move towards
making the end product. We can propose this model of
our product:

1t will take the form of a booklet - which will include
theoretical premises about work-study approach in a
community, the design of the approach, the strategy.

Why a bookiet? Because one of the purposes of this
seminar is for you to be the "12 apostles'" (only you

are 50) going into your community to help amnd train

other teachers in how to approach the establishment in

a community ©f a process by waich a work-study approach
can emerge.
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Sp ogur next stage will be a productive ome --a booklet
which says how to go abeut training other people. This
will take place in the next two days - Tuesday and
Wednesday. On Thursday we will compare our "shoes™

vro see if they are too big, too small, or crooked, or fit
well., Then on Friday we fook at the end product of this
plenary - sum it wp in one single product.

In this section we bring a ¢ritical attitude te our work,
to see if this shoe will it our reyolution.

Today's process

A reflection on our action., We can reflect on what we
have deme, think criticalliy about how we advanced, what
mistakes we made, where we reached, This clarifies owr
understanding.

We felt that work, studv, community canmot be isolated
from each other.

Our first task must be to change the public perceptiom
of the term ‘revolution'. Some, esp. im the school, show
resistance to the idea of the revolution e.g. teachers
do not talk about it together. Teachers must talk absut
revolution, rap with the common man and explain why so
many are in poverty amd a lew wealfhy.

People must vaderstand the revolutionary goals.
People must understand what the btenefits will be from
work-study - that henefits will st come immediately,
but will come. t

Don't antagonize the traditioos I leaders.

Get workers together in cooperative and coliective
structures, e.g. aarkecing toards.

COMMENTS O~ GROUP &

The report said that we wst show how a few got rich and
most are kept poor. I wint to Know, how does %his
happen? :

We have to study *ae kvelopment of working class struggle.

w 1t seems contradicre’y to say "explain the rewoiution,
but don't antegonire the traditicnal leaders"™.




- What we really meant was tnat people who understand
the revolution wmust oot antagonizs pewplms‘ ieaders
immediately ~ e.g. leaders of ‘maroon’ work groups,
but get them to uudexr?*wd the revolution and accept it.

- We did not mean volitical lesaders in the community, but
popular grass routs leaders.

- In the whole process ol change, fhﬂ people will chopse
new 3@@&&1: if they percelve the ©1d to be umsatisfactory.
But the process muse start first, and initially i might
not get anywhere if the traditiomal leaders are anagonized

- Why do you think that the teachers must rap with the workev
and tell them about "theirs" and not "ours?" Is the
assumption that they are 50 illiterate and stupid that
they have to be taught .about their history when in fact
they are the source of our knowledge? And why are you
talking as though the leaders are apart from the community
aye coping into it as 1? into some foreign body? Do you
think Teachers dor't beioag in the community? We must
belong sonewhere, We oo }'iﬁig cpmewhere,

- We hawve to face facts. brother Many teachers have mnever
spoken in depth te the HHOP[ Ln their community. They
are mot gven aware of the conditions of poverty in theiv
community. They keep '-t',.l‘se;-:m!t- elves apart. We must try to
change this attitude.,

~ Teachers belomg to the petite bourgeoisie which is a
miserable schizophrenic ¢lass. Schizophrenic because
this refers to a mental illmess of people who are im &
reality and perczive a different reality. Teachers are
vorkers who get a salary like the working-class - their

feet are in that class, theyr objectively belong to that
class,

~ But they, like cthers of that petite bourgeoisie, have
been conditioned like animals to believe that their
interests lie with the bourgecisie. Their head is with
the bourgecise. They are the only class that can chpose
which ¢lass to support and defend. T

- Politics is not about just "policies". It is about
poer, about which cluass gets and RKeeps power. [t is

a mtsuvwlv for power. "Policies" ondy stem from that
basic Fa




ppese all books and
ear‘from the school
the learning process -

standardized exams were te disa
curriculum andwe had to continue
what would we do?"

We began with a thought - "Su
app

ther thoughts - that work is
every new of today is waiting

This thought provoked ¢
t
ew of tomorrow - meaning that
7
t

not individual events - tha
to be overcome by ancther =

all events are historical 2nt that our existence is always
ambiguous - part youmg, part ¢ld, and that this is the
reason why we sometimes have a reactiomary attitude.

tudy must not be separ aaaﬁ_

We concluded that work 4 s
ges, he dies and wha tever ke studie

-
that whatsver one d
he actually eoes.

We therefore proceeded to work out a series of
megatives which if present, would retard the work of
e¢ffecting the social chan ;a

1. that we o not putourselves on 2 separate plane from
the masses.

{a) we will have to find out whe works in the ccmmuﬁf*y,
for whom they work and what their class struggies 2

(B} that as petitebsurgeoisie it would be hard, but ths:
we will have te commit class suicide.

{c} that dealing with proletarian or evenm intermational
Jﬂwrgﬁﬂlblu, we do not expound om amy one, our
principles, beliefs, or opimiomns, but by our aPProuc
we let each person come to terms with his social
existence

2. that we do mot count the cost of sgacrifice, because we
realise thai such a programme would call for unpending

s e o R L RN N
3. that we approach the peopl

e
Is our own languege and b
to them, we do mpt create

e using their own dislect whion
¥ not wsing 2 languwage foreign
any barriers.

4. what the people shouid not be treated as if they were
igmorant or backward, hut thas through reflection and
working together we let thes rezlise their own needs.

o -

s« we should pever argus snd be predujiced and try
mever te show ammovance. 1r cur relationships.

e 17 g
ik




€. we Cannot be

(@]

7. we should n
gt

authorlid

§. try never to use the chortcoming of a persom as the
nucleus of propagating & tertain idea to him.

&, do net encourage - politizel arguments. This
mesne. that although We Know anc tnaerstand that our
entire existence is pelitical we do not zdllow &
discussion to take on a petty-political "line'.

1¢. we sheuld never disclose anvbodv's personal afairs -

never, ever.

COMMENTS ON GROUP 3

. 1 don't believe that you shoulc approach people and
pretend that they inow everything. They don't, so this
is not realistic.

- 1 think that, our groeup felt that people should explere

knowledge for themselves - You don't just force your

knowledge on them. It should be 2 self-discovery
process.

ok
prec3
&)
e
58
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- 1f someone discovers that he doesn't know and needs to
know, this is an immense incentive fory learning.

- The dialectical understanding of knowledge is that you
have to understand poth the negative and the positive
aspects of kmowledge. 5o I think what this group did
was valid - to start by thinking what a work-study
approach does mot entail.

GROUP_4

+

We comprehensively revieweC our past ciscussion

in

.

Both work and studv benefit the commumity. A concrete
ie is some people 1n LGouyave were planting a piece of

They have to study zll the conditions of the planting.

reher tnan this theyv can learn about how the activity

fite intc the natiopal reality and revelutionary goals.

More studvy ig done during work than work is done during
i :,: l

ie study, study is werk.




0 y approach will helg to erade class
L ¢t .an ;,“ﬁﬁg‘ilﬁ111Mh_b Alhh € WAr. hctwucu county,
*aﬁﬁfrawnﬁ uraan and rural. ,
‘ 1

Studv %niuﬁu be aimed at getting an unders;an&;ng ﬁ‘
the Teality of a c*mwunltv by the communlty itself, th
work. That reality is work, means praductmmh, ﬁdT.
etc. which forms the backbone of ﬁhe cmmmhnlty The
is a spin-off of this and exists to defend this T&alityJ

Concrete exanple: a banana giaPthb project started b
a few, then others Tealized the benefits and joined the
project.

1 wf all the activities

experi nf 55 snxlla and knowledge planned for students 1%

lﬂ%tltutiﬂ s, schools, c@ilﬂgag, ta enable them to achievs
certain G?;tati\EG*

New congept: The ax~:i.uium %h@&ld be thﬂ suv tchaT bf
activities esperience skill
to help to ubh1u1ﬂ ou bjec :f-ﬁ.

COMMENTS ON

;;
]
=3
-
EES

- Why did you i egep the word ¥ planvew”? Why can't the

students plan and work out their own curriculum togeth =

with.the teachers? Planned for is the old concepticn.

- But a student is a student. BEven if they do some of
their planning, basically the framawork is planned
for them.

How the Group developed from Day 1 to Day 3

1. Omn Weune@dav the group had a narrow idea of work- QTuK
that 11t was confined to the school classroom, a pract
area project that would involve only manuzl skills an
earn money at the end.

Z. The group saw the ﬂ»hao, as separate from the communits
e.g. we suggested in nyiting community people in to helr
with these proiects.

3. The group saw study
study is invelved in
Shud14s, Language.

being unrelated to work e.g.

ac &dﬁﬂi» subjects like Social

4, The group ﬂz?iinad mauy of the preblems that children
had in learning i relate these problems to

*® Py & 4 «
the lack of pract k approach in all education.
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by Thursday we were understanding that through work and
practical activity, childéren and adults develop true
understanding. We realized that one of the "basics of
education is that practice comes first, and should
lead to theory. True study stems from the experience
of work.

The group fur*her examined: attitudes to work, and cams

vp with the understanding that expleitation kills motiva-
tion. We oetlnua exploitation az taking awav from the
worker the surplus value of his labour, and depriving
him of any decision-making about his work. This process
leads him to be alienated from his work,

We examined =2xvploitation in its h ltOTludL context,
especially relating to the Caril

On Friday we developed towaré analysing community. Af:
working out a profile of the community, We Saw that it

was divided in the socio- economic _classes of upper clas:
(the big owners,, :he midsie clas fthe small 0nn51

and intelligentsia aspiring to be;ome upper ¢l ‘ass 3, wayg:s

workers and peasant farmers. We radllsﬂu the economic

system of capitalism was responsible for creating and
maintaining these class structures of society. Capitalisn
includes an elitist educational system which gives
oppertunities only to a minerizy. Capitalism also
incliudes and perpethL”" religious divisions, pelitical
divisions, and the generation gap. All of these aspects
of capitalism Loqtrlhutc to dividing communities.

Next we considered a pract1ca] approach to ending these
divisions in order to werk towards building an egaliiecr
T RN e

society 1in the context of revolutionary Grenada.

1 1

I1dn

First evervone in the cemmunity must understand the
rBVO1ULlOndT} nature oif the society in which we are livine
today, and the types of goals that the new society is
aiming towards. The Eentres for Pgpular ‘Education are
crucial in this process, us they can provide avenues to
enable the ”DmmLﬁlt} tc participate in fo*mulahlng new
programmes hased on a her- ened understanding of their
reality. Such programmes COmMMUnNlLtyY awareness and
partic'uatlcr qnoulu inciude the fcllowing strategies:-

Bducational goals must be changed in the context of
national goals, e.g. making access to education universa
s¢ that all have equal educational oppertunity and
restructuring education s¢ that everyone has a chance to
be invelved in the *ndu‘Tzle in their area ({ this wil!
incorporate thne community ar

c Jl'l.'[i‘;_.,_ el.

x’.)

l

ndé schoel in socio-economic




Workshop Paxticipants

ST. ANDREW'S

vercival Burke = Bolair Gevermment
Montyomery Alexander “ o1y Tnneaanl‘ Anglican
Leonard Amdrews . St. Andrew's Jnr. Secendary
Maureen Wilson - Hely Gross R.L.

Miona Charles ‘ - 3¢. Andrew's Methodist
Dudley Andrews - S§t. Michael's R.C.

Uesmond Lord = St. Andrew's R.C.

Irva Lazarus . - Vincennes R.C.
Stephenm Wall - 8t. David's R.0.
Michael John - Pomme Rose RO,
Yeronica Cruickshank Crochu R.C.
Phyllis Forsythe - St. Domimic's R.K.
Cosmos Jelfrey " st. Peter's R.C.
Jean Hagley - St. Peter's R.C.
Maureen Cuffis - Crochu R.C.

S57. GEORGE'S

Majorie Strachan - woburn Methodist
Roderick Griffith ~  St. George's Ang. Sehior
Vyra McQueen - St., Paul's Government
Joseph Andrews . boca Junior Secomdary
Cecil St. Louis e Hoburn R.C.

Bernadette Lanslaigne = Grand Anse R.C.

Rosetta Garraw.y - S¢. George's Amg. Junior
Allan Hupcan - 5t. George's R.C. Boys
Aiden Slinges - Constantine Methodist
Christine Clafkson - Boca Junior Secondary
Leeberth Chirles “ Morne Jaloux R.C.

ST. PATRICK'S

Chris Fooyne - St. Patrick's Anglican
Harriz-a Fleming “ $t. Patrick's R.L.
Jueryin Yiechweg “ River Sallee

Grew. Fleming i Hermitage Gevernment
Mictael Toussaint » St. Patrick's R.C.
rkwy-Jeffrey - Mi. Rose S.B.A.

George Ferguson - Chantimelle R.C.

umiyﬂ Andall - Samavitan Presbyterian




Lennox. Parrice e Uover Government

PETITE MARTINIQUE

Michael Clement = Pexite Martinique R.C.

ST. MARK*'S

Christine Anteine - Waltham Junior Secondary
Derrick Barwvy - St. Mark's Anglican
Judith Williams - Waltham Junior Secondary
Franklyn Marshkall ~ St. Mark's R.C.

ST. JOHN'S

Muriel Welsh = $t. John's R.C.
Jeannette DuBeis - Concord Government
Dennis Thomas - St. John's R.C.
Yictor Joseph - St. John's Anglican
Claudette Hood - Grand Roy Goverament
Miriam Roden - - Florida Government

TEACHERS" COLLEGE

H

Matthew Joseph Florida Government
Douglas Mcintyre - Grand Amse R.C.

Allan Joseph - Bixrch Grove R.C.

Jurle Bernard - Waltham Junior Secondarty
Winston McQuilkin = Pomme Rose R.C.

MIMISTRY OF AGRICULTURE

Eghert Barrett
Wil ton Rougier
James Marrast

Charles George
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WORK-STUDY APPROUACH FOR COMMUNITY EDUCATION

foreword
This booklet is the product of an intensive seven days'
workshop which was organized by the Mimistry of Bducation to
look into and make suggestiomns on the Work-Study approach
and the integration of school and community.

Over fifty teachers, representing a cross-section of
the teaching fraternity in CGrenada - principals, qualified
and certificated teachers, teachers from urban and rural
schools including Carriacou and Petite Martimique, and
agricultural imstructors - met at the Carifta Cottages during
the period February 20 - 28, The teachers were divided into
Eive groups and assigned advisors from a technical team which
included world-remowned educator Professor Paulo Freire of
Brazil (team leader), Joao Bosco of Brazil, Hippolito Gonzales
of Colombia, Arturo Ornelas of Mexico and Anne Hudson of
Jamaica.

it must be noted that the concepts, suggestions and
recommendations outlined herein originated not from the
study of work-study models but from the realities .and needs
of our people as they exist.

it must be noted also that this workshop is a follow-up
vk the National Teachers' Seminar held during January of
this yvear, which sought to evaluate the education system of
our State.




RATLONALE
The present education system is a direct offshoot of
the soclety - a society which is capitalist, a society which
1s divided by class, race, religion, sex and the generation
gap. The capitalist society depends om such divisions for
its sustenance and development.

The cluass structure in a capitalist society generally
presents three levels:

(1) The Upper Class

(2) The middle class

(3) The working-class

Although the upper class . are in the minority they own
and control the greatest percentage of the economy. ‘They
generally do not engage in productive work but reap all the
benefits of production and therefore enjoy the highest standard
of living in the community. Because of their social and
economic power their influen¢e on the life of the community
18 very great.

o - The middle class is not as small
in number as the  wupper class , but smaller thas the working-
class. -This group comprises people who own and people who
work. In this you will find people such as doctors, lawyers,
small businessmen, teachers, nurses, civil servants, small
farm owners whe also work on their farms. People of this
class tend to identify with rthe interests of the upper ciass.,
Tney have a standard of living lower than that of the
upper class but much higher than that of the working-class.

The working-class forms the largest percentage of the
population and has the lowest status and standard of living
although they make the greatest contribution to the sconomy
in terms of production. They generally own nothing and
exchange their labour for meugre wages which may have to be
subsidized by handouts such as gifts from relatives

overseds. This ds the most exploited sector of the society,
since the surplus value which “hey c¢reate by their labour is
taken away from them by the employer class {the bourgeoisic)

and is not generally used in a manner that benefits the worker.

A capitalist society, in order to survive, needs to
maintain 1ts regid class structure, needs to keep its peoplc
divided. Race, religion, sex .nd the generation gap and the
education system are all used s dividing forces in capitaiist
soclety.




The education system is geared towards producing a
majority of dropouts, failures and a Hinority of "successes' .
At present im our schools the emphasis is on theory rather
than practice. With so much enmphasis on the academic, parents
as well as teachers gear children towards "white~-coliar® jobs
from a very early age. But from ®ery early in their school
career children are screened., In primarg school the group
considered brightest is worked towards the all-importamt
examination whick gives access to secomdary school At this
hallowed institution another scroeming takes place. Children
may now be placed inm an "A" strean doing the Scismces and
others in a "B" stream concentrating on the Arts,

Meanvhile their Counterpart, left behind in the primary
institution -~ the student who 1s considered "dull" - is
given the bare winimuwm of Language Arts and Mathematics with
a little theoretical Agricultural Science thrown in as he is
being fitted for his place “under the cotoa',

0f those who attempt the School-Leaving examination at
the end of primary school, the great majority fail.

What little practical work there is in the school is
strictly allocated along the lines of sex and academic
achievement. Boys are offered Woodwork and Agriculture
while girls alone are taught Cookery and Sewing, leading
to the firmiy-entrenched idea that there are different forms
of work for males and for females. And the only students
who engage in practical work at scheol are the “dugl” ones
those who are por "academically bent". As a result this
work is despised, amd may be resented by these students for
the rest of their lives,

Ll

Those who are privileged to enter secondary school still
find themselves ip the long run caught in the "education
trap". When they achieve their "O" and “A" leveis they find
themselves in o saciety with a limited number of white-
tollar jobs, and as a result many remain unemployed. They,
together with some of those who are emploved in the white-
tollar jobs, stiil find it necessary to migrate to the
capitalist metropolitan “ountries. For this they can hardly
hﬁ.blamed, for the education System has conditioned them for
this.

Amother classic feature of the system is that it ig
exam-oriemted and as such does nos cater for individual
differences, interests or creativity. This contributes to
2 high percentage pf educational wastage, wlich in turn
tontributes to the maintenance of a permansit reserve 1lapour
force necessary in a <apitalist society in order to keep
wages low. This reserve labour force, coiprised of the
unskilled and the unemployed, is a major leterrent ro workers
taking industrial action, as rhere are a/ways more workers
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than job opportunities in the capiteiist svciety whereia
tiny minority contrels the greaier part of the available
respurces . '

Our examination of the educaticn system shows us that
it cannot serve our needs, and thot the time has come fgy
a mew approach. We suggest that the WORK-STUDY approach
can effectively tackle the sorious problem of educational
wastage, unemployment, class, discrimination and exploitation
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THEORUT TCAL PFRAMEWORK

It is very lmportant to clarify the concepts of work,
study and community, and to examine the existing relationship
43 apainst those that we are aspiring towards.

Interrelationships

#ork forms the base or spine of che community, It
sustains and sometines transforms the community. At the
same time the community is the sgurce of labour and a
spin-off from work. Through work comes the acquisition
and understaading of new knowledge, which is study, for
the wmprovement of thecommunity.

This diagram should help to wiarify these relations:

& oA R S
NS
L) b !
-qu ‘;?‘L“I % -.3-({
i 4
JIP,al:-]! '{ﬂf‘]. \\‘41
€ &Y s =
b N
A 3
rf;“",-" ﬂ' '-("?Ev"a:"
A )
o A
.{-E} f Rk .
)'.d .ﬁi IWI{;"
B 5
&
'l .
o ;j: f" ' -
. _‘3,/“@_ L \q‘ ‘ﬁ"_
K "J %
W 1:1.42&1 ! o SEaliaagoafin Somvagiu LETupy
Y S T aRa i ? t bt mere T st
COrentfs pew  forow e e & . B




-

HORK
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Work is that necessary activity of Man in which he
transforms his enviromient in order to sustain Life., It
£$ a creative and productive transfer of energy.

Work has gene threough tremendous changes over the
cenaturies, in technology, organisation and production
relations,

Woric in Grenada at this time is a legacy of the oid
colontal systen, and is sustained by imperialism, It is
therefore accoepmnanied by a host of negative aspects, such
as:

(1) Buploitation - this includes huge disparities in
itcome and rewards for different social classes,
caused by the mnisappropization of surplus value.

{11} Negative attitudes - frustration, hostility and
apatiny.

(111} Negative practices - dishionesty, intimidation,
victimization, irtesponsibility, sabotuge, etc.

work in our present suclety tends to diminish the
auman being. Buf his is not a necessary characteristic
of werk. Work can be positive. Work cap become a
powerful creative and productive act in which no-~one is
exploited and in which positive attitudes and practices
are enceuraged. This kind of evolution can oenly take
place if the existing system and the structures of our
soclety are transformed,

in capitalist society, study is thought of and prompted
45 strictly a mental act confined to the world of books and
traditional classrooms and schoolbuildings. 1t is seen as
the memorising of packets of theory, totally divorced from
ractival experiences and the reality of the learner.
Theory is seen as the long preliminary before that "One
day when vou leave school', During this period of traditio-
Hal study the student develops a certain megsure of scorn
£r practical or manual vork.

Stwdy, though, should be seen as springing cut from
wark, work being the source of new knowledge and study. 71
chould be a process of understanding and not primariliy
#SMOTizing, in which the academic and practical worlds becone

T 2




one and theory develops out of practice. Study should be
thought of more as a nrocass of understanding new knowledge
in prder to apply it. Gur present perception of the
procass of study can oalv be changed if there is a basic
change in our systen.

COMMUKITY

One of the festures we have inherited from colonial
and vapitalist demination 14 a diwvided society. This has
been essential for the sustenance of imperialism. The
ters “comnunity” has therefere developed to mean simply
a group of people living in @ particular geographical
location, who have different interests aamd aspirations.
Among this group of people there may be psychological and
soital conflicts due te the yearning for verxtical mobility,
as well as religious, political and econowmic factors. The
compimity as we know it is s budly fragmented ome, But
this does not have to be s0.

The conmumity <an and should develop to be a group
of people in a4 givee locelity, where social c<lasses are
alignes to satisfy <ommon asplraticens, in the interest of
the rotal commanity. @n this kind of community, conflicts
and discriminstions arising out of politics, religion,
wealth, celour, sex or any other fuctors, are progressively
diminished.

How can the development of such & Commagity be
facilitated?.

WaRE-BTOUY
in order to clarify this concept it seems best to

begia by identifyinp those pegative or mistaken concepts
which we are seeking te conquer.

The sork-study approach rejects

~ the treatment of wark and study as separate elements
QT pProcesies ;

~ the traditional book-learning that takes place in
conventional classrooms

- the separation of the schocl from its community (nor
does it proepose merely sn occasional wisit of the school




to the community or vice versa)
-~ the alienation of zge groups from each other:
""the generation gap

- the isolation of the traditional subject areas fLrom
each other (Maths vegyrsus Bnglish versus Agricultural
Science)

Work-study is not a subject, it cannot occur as a
distinct period on a time-table.

The approach cannot be carried out by traditional
teaching methods, nor c¢an it taKe place in the absence
of intrinsic motivation.

The approach does not foster seifishness. It does
not encourage people to think of themselves as separated
or isolated from their groups or communities,

Work-study does not alienate people's consciousness
from the realities in which they live.

What the work-study approach is:

it is based an the theory that meaningful study can
only take place in the presence of work, and that

‘ work, in order te be progressive, should be accompanied
b by study,

1

- it is commupity~based, and treats the school and the
community 4s one.

- it recognizes the inter-relatedness of the various
areas of knowledge and fosters the integration of
knowledge and production.

- it enables the worker/learner to use all of his/her
senses to gain meaningful understanding, and combines
all existing vesources - intellectual and materiatl,
individuval »nd community - te achieve a productive end
it enables communiiies to envisage and understand theiv
existing realities and to act upon these realities for
their betterment.

|
The wock-study approach to education is one in which
the learninj process tukes place through the meaningful
combination of mental and physical processes, study and
work, in reslistic experiences which are creative, produc-
tive, and jrogressive, for the general improvement of the
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community and society. It involves the entire community
in a mutual teaching-learning, working and profit-sharing
experience.

It should be noted that the work-study approach
cannot in itself make all the necessary changes to our
society, but can be used as a pivot for those changes.




OBJECT IVES

General l: Tec make education more relevant to the needs
of thenew society.

Spegific

{a) To develop educational goals within the framework o
the national goals.

{b) To develop skills that are of use to the community,

(¢} To make the learning process more practical.

(d) To previde more relevant knowledge and skills in ord.
to improve self and community.

(e) To develop a desire to improve the quality and quantiiy
of production.

(£) To equip people to obtain, understand and use scientif i
knowledge in production,

(8g) To develop and encourage proper use of financial resources.

(h) Te develop skills which would lessen our dependence uporn
imported goods and technology.

(1) To awaken dormant potential and bring out greater
Ccreativity and seif-expression in people.

General I1: To raise the level of consciousness of the
people, to enable them to participate fully
in national! development.

Specific

(a) To discover and strengthen our identity and develop
appreciation for our national values and cultural
heritage.

(b) To get people to choose freely and to participate fully
in the activities of the community.

(c) To make the entire nation functionally literate.

(d) To develop sufficient consciousness to understand
our reality.

(e} To develop positive sttitudes to work.




(f) To develop a sense of responsibility and self-worth.

(g} To deepen understanding of concepts such as exploitati .
Capitalism, Socialism, destabilisation and the effec!s
of these on our development.

(h) To develop a citizen who is able to look crifically
and objectively at himself and his reality.

(i) To create an awareness of snd appreciation for the
importance ¢f every category of work.

(i) To foster in all learners a sense of achievement and
fulfilment. . '

General IIl: To develop organizational structures which
will contribute to the growth of an
egalitarian society.

Specific
(a) To develop the co-operative spirit.
(b} Tu develop otganizational skills.

(¢c) To contribute to organizing the broad mass of people
ty achieve and maintain eccnomic power.
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OPERATIONAL OBJECTIVES

To research thereality of the community: historical
background, level of literacy, social structure,
economics, cuitural putiorns, problems, motivational

forces, needs, groupiungs, leaders,

To relate mental and practical activities to bring
aboul tyue iedrning ex pelionces.,

To create opportunities for learners to participate
in plananing programmes to be undertaken.

To create avenues for the promotion of the community's
talents, skills and culture.

To create activities that will enable people to accept
and appreciate Grenada as part of the world and to
understand how world socio-economic trends affect
Grenada.

To integrate the human resources of the community into
the education programme.

To organize activities whereby people would understand
the factors which necessitated the Grenada revolutic:
and its importance in bringing about change and the
development of a free and just society.

o

GENERA

INIQUES

Wherever possible organize pecple into a co-operative
or communlty enterprise.

Use current issues, e.g. oil crisis, inflation, prices
of imported and exported goods, to show how socio-
economic trends affect Grenada.

Create the situation whereby learners will benefit
from production by being part of the decision-making
body which determines what happens to the product of
their labour, thus stimulating maximum co-operation
and production.

Mobilize everyone in the community to look collectively
at 1ssues affecting the communi'y $0 as to arrive at

unified means of attacking and solving problems,
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Record in simple form all activities which take place
in the community, by means of picture magazines,
posters etc, making these available to the community.

—
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(6) Discover existing groups in the community and use thely
activities to further their enrichment and to channel
their energies in new constructive directions.

Example: A sporting club which can be expanded into
a cultural and co-operative activity.

(7) Organize field trips in the community as a means of
research. :

(§) Hold friendly and informal chats and visits with the
community in order to facilitate dialogue with the
community.

(9) Mobilise pecople avound their centres of interest.
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SYSTEMATIC FROCEDURE AND TECHNIQUES IN CARRYING OUT

A _SPECIFIC PROJECT . ,

farmers' Co-operative

Here is a $acilitator who, after living and working
among his own people recognizes that there are problems
regarding the income obtained from their crops and labour,
ane the inadequacy of this income in enabling them to have
5 reasonable standard of living. But until then not too
many of them are aware that there is a problem or even how

to solve the i1ssues which affect themn.

The following isthe method used by the facilitator
to awaken the consciousnesses of his fellow workers to
their situation with a view to finding a reasonable
splution.

Procedure for Approach

Step 1: Questioning

(a) How long have we heen invelved in the cultivetion
of cocoa? =

(b) How much has the cost of maintaining the field increased
over the years?

(c) Has the price of the cocoa risen on 4 similar scale?
(d) How has this affected us?

(e} What price do we receive now for our cocoa?

(f) Who do you think decides that price?

(g) Should we be satisfied with this price arrangement?
(h) What happens to our cocoa after it leaves the station?
i) What price is paid for 1t in these places?

(3} in what forms 1s thecocon 5n1d in other countries?
(k) What are the prices paid for these sroducts?

1} Who decides these prices and who bruefits?

(m) What can be done to improve our po ition?

(n) How can we go about doing 1t7.




Step 2: Recording
£

All responses received through questioning should
be carefuily recordedand then re-processed in simple
forms e.g. cartoons, posters, pamphlets, songs, poetry,
drama, and taken back to members for group discussion.

Step 3: Discussion

_ Use this material to stimulate discussion and
nighlight issues, and te decide upon a line of action.

el 3 A b oy »
tep 4 Action

(9]

: The community must be equipped with the skills
necessary for taking action. Formation of co-operative,
accompanied by co-operative education. Bring in officers
of Co-operative Department. On-the-spot training in

co-operative education, skills such as:

- Co-operative management

~ Book-Keeping

- Marketing _

- History and lLaws of Co-operatives
- Reading and writing

- Creative Arts.




